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Annual Assessment Report 
Program Profile 
 

 2014-2015 2015-2016 

Majors (total, majors 1,2,3) 40 48 

Minors 30 31 

Concentrations (Add Rows 

if needed) 

  

Full Time Faculty 4 4 

Part Time Faculty 1 1 

 

Program Delivery (HLC 3A3) 
 

Traditional on-campus _____X______ 

Online Program ____________ 

Evening Cohort _____________ 

Analysis: 
Our program does not have specific goals for retention, persistence and degree completion.  Where to get that 

data and how to track it is unknown.  

To assist and support student language development and cultural competency, our program offers a variety of 

mechanisms and opportunities.  

 One-on-one skill & knowledge development 

 Advising; academic and career options based on aptitude 

 Host events that support linguistic and cultural development 

 Announce community opportunities for student involvement 

 Provide online language mentoring 

 

Outside Accreditation: 
No outside accreditation available 

Program Action Items  

Action Item 1:   Develop or identify more specific assessment tools to use in upper 

level courses to measure Objective 1, 2, or 3 as stated in the Matrix. 

Action steps:  On-campus instructor will develop specific evaluation tool to be 

used to address student progress and knowledge in Cultural 



Knowledge address within the scheme of each course, ASL425 and 

ASL430. 

Timeline December 2015 for ASL425 

May 2016 for ASL 430 

Faculty 

Responsible 

 Becky Davis 

Shauna Ward 

Completion Date  December 2015 for ASL425 

May 2016 for ASL 430 

 Progress: Essay to incorporate on ASL425 Exam was drafted and will be incorporated on subsequent exams 

beginning Fall 2017; Essay for ASL430 Exam was drafted and will be incorporated on subsequent exams 

beginning Spring 2016.  Data for items have been added to plans. 

Action Item 2:   Establish assessment procedures to include on-line course, OLC-ASL 

425, included in assessment report. 

Action steps:  Instructor for ASL425 will work with Director of the Online Program 

to develop assessment tools for Cultural Knowledge within the 

framework of the on-line course. 

Timeline May 2016 

Faculty 

Responsible 

 Becky Davis 

Shauna Ward 

Completion Date  May 2016 

 

 

Program Objectives: (from most recent Assessment Plan) 
 

Objective 1: students demonstrate an academic foundation pertaining to different aspects of Deaf culture 

essential to effectively participating in the Deaf community 

Objective 2: students demonstrate effective use and expression of visual language cues. 
Objective 3: students demonstrate comprehensive and self-monitoring of visual language cues. 

Program Objectives Matrix (from most recent Assessment Plan) 



 

 

All 

objectives must be assessed either yearly or as articulated on a cycle. Objectives are not necessarily assessed 

each time they are listed as a Program objective for the course. The faculty in the program determine when the 

objective will be assessed, in which course, with which artifact, and what if any outside assessment will occur. 

 

 

  

 Objective 1 Objective 2 Objective 3 

 Cultural Know & Comp Expressive Receptive 

ASL101: Car Sem I   

ASL105: ASL 1 I I I 

ASL120: Culture I-A   

ASL145: ASL 2 I-A I I 

ASL205: ASL 3 R R-A R-A 

ASL220: Ethc & Dcn R   

ASL245: ASL 4 R-A R R 

ASL305: ASL 5 R R R 

ASL316: NMM R R R 

ASL345: ASL 6 M-A M-A M-A 

ASL425: ASL Ling M-A M M 

ASL430: ASL Lit M-A M-A M-A 



Assessment of Program Objectives 
 

Objective 1 

Cultural 

Knowledge & 

Properties  

Students demonstrate an academic foundation pertaining to different 

aspects of Deaf culture essential to effectively participating in the Deaf 

community 

Methods 1. Quizzes & Presentation (ASL 120) 

2. Multiple Choice Exam (Assessment Day) 

3. Essays in ASL425 and ASL430 

Benchmark 1. Quizzes scored at 70% or higher 

1. Presentation graded by rubric scoring 70% or higher 

2. Multiple Choice Exam 

 Students in ASL 2 scoring 40% or higher 

 Students in ASL 4 scoring 60% or higher 
 Students in ASL 6 scoring 80% or higher 

3. Essays to be graded by rubric. 

Data Collected 

(course specific) 

 Explain the specific assignment/portfolio/case study… used for assessment from 

course content. Identify the total number of students in the assessment. Refer to 

specific Rubric if possible and attach to the report. 

1. ASL 120: Quizzes pertaining to different aspects of Deaf culture 

discussed and researched. Quizzes administrated: 3 (attached) 

2. ASL 120: Presentations pertaining to a selected topic related to Deaf 

culture were given in class. (attached) 

Data Collected 

(external to the 

course) 

 Explain the activities used out of class for assessment of the objective. Identify 

the total number of students in the assessment and how the information is 

collected. 

3. Essays targeting significant cultural events or phenomena will be 

completed on essay portions of the mid-term and final exams: 

ASL425 Question 51 on final exam; ASL430 Question 27 on Final 

Exam 

4. A 35-question, multiple-choice quiz pertaining to different aspects of 

American Deaf Culture was completed by 30 students. Two groups 

of students took the exam depending on their course level (ASL 2, 4, 

or 6). 

Results/Outcomes 1. 27 students participated in ASL 120 Spring 2016. Quiz average: 82%  



2. 27 students participated in ASL 120 Spring 2016. Each student gave 3 

presentations each, average grade according to rubric (attached) was 

86%. 

Assessment Day   

3.  ASL 2: 5 participated, scored 40% or higher (Success rate: 71%; 

Average score: 60% 

ASL 4: 6 participated, scored 60% or higher (Success rate: 71%; Average 

score: 60%) 

ASL 6: 19 participated, scored 80% or higher (Success rate: 97%; Average 

score: 76%) 

 

Proposed changes 

to the assessment 

process 

1. No proposed changes at this time 

2. No proposed changes at this time 

3. No proposed changes at this time 

Deaf Culture Assessment will be modified this year again after test 

analysis. Wording on the Deaf Culture Assessment will be modified for 

clarity or topic to be better aligned with course content.  

Budget needs 

related to the 

objective? 

1. No budget items for this goal  

2. No budget items for this goal  

3. No budget item for this goal 

 

  



Objective 2 

Expressive 

Productive 

Students demonstrate effective use and expression of visual language 

and cues. 

Methods 1. Video of 3-4 minutes conducted in ASL via video demonstrating and 

discussing topics and structures covered in the final unit of the course 

(ASL 205).  

2. Video of 3-4 minutes conducted in ASL via video demonstrating and 

discussing topics and structures covered in the final unit of the course 

(ASL 345) 

3. Video of 3-5 minutes conducted in ASL demonstrating language skills 

in answering 4-5 prompts given to them in written English. (Assessment 

Day) 

Benchmark 1. Students will be graded by rubric and score 80%  

2. Students will be graded by rubric and score 90%  

3. Students will be graded by rubric  

 Students having completed ASL 5 will be rated at a level 4 or 

higher 

 Students having completed ASL 3 will be rated at a level 3 or 

higher 
 Students having completed ASL 1 will be rated at a level 1 or higher 

Data Collected 

(course specific) 

1. The final unit of ASL 3 is from the Signing Naturally series Level 2, 

Unit 17.  Students are familiar with assessment procedures.  Students 

view videotext of 5 items fingerspelled in context; 20 signed Vocabulary 

items for which they must produce a suitable English equivalent; 5 

signed sentences or scenarios for which they must provide accurate 

English translation. 

2. ASL 345: Students constructed and recorded a video completing 

different tasks in order to demonstrate language competency and 

fluency. Assignment Sheet (attached). 

3. The essay questions from the final exam assessments from ASL 425 and 

ASL 430 both address cultural, historical, and linguistic issues that are 

underlying to the overall course content. 

4. ASL Skills Assessment: Students were given a list of tasks to perform 

using ASL skills in order to demonstrate language competency and 



fluency. Sheet (attached).  

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

1. 24 Students participating in ASL 205 participated in the collection of 

data.  Results are as follows: 

21 students scored at the 80% mark or higher (88% success rate) 

2. 14 Students participated in the ASL 345 final unit assessment.  Results 

are as follows: 

13 students scored a range of 90% or higher (93% success rate) 

ASL Sign Production Skills Assessment:  

22 students having completed ASL 5 or higher participated. 5 persons 

scored a rating of 4 or higher (Success rate 23%; Rating average: 3.5) 

5 students having completed ASL 3 participated. 2 students scored a 

rating of 3 or higher (Success rate: 40%; Rating average: 2.6) 

5 students having completed ASL 1 participated. 4 students scored a 

rating of 1 or higher. (Success rate: 80%; Rating average: 2.1) 

Results/Outcomes 1. 21 students in this sample set met the benchmark goal of 80% or 

higher. 

Success rate: 88% 

 Results from various assessment activities articulated here in relation to the 

faculty proposed benchmarks. Please include all assessment information that was 

identified in the initial Assessment plan. In class assessments and out of class 

assessments need to both be included in this section. Also note any disparities in 

student success compared to the benchmark. 

Proposed changes 

to the assessment 

process 

1. No changes proposed at this time. 

2. Assessment tool for this stage of students second language learning 

will be looked at for something more broad and not specific to a specific 

unit. 

 

Budget needs 

related to the 

objective? 

1. No budget items at this time. We would like to consider having 

students who have completed ASL 5, or prior to graduation, to take 

American Sign Language Proficiency Interview (ASLPI). Cost is around 

$185 to take the assessment from a remote location. Adding this as a final 

component or our assessment program would not only offer an outside, 

unbiased, measurement upon which we could compare our own 



assessment, but it is also a respected measurement to add to student 

portfolios.  

OBJECTIVE 1: Students demonstrate an academic foundation pertaining to different aspects of Deaf      

culture essential to effectively participating in the Deaf community 

 

 

 



 



 



 



 



 



 



 

 



 

 

ASL 120: DEAF CULTURE PRESENTATION RUBRIC 



 

Name: 

SCORING RUBRIC FOR topic/person integral to DC In-class Presentation 

Objective 10 Exemplary 8 Very Good 6 Fair 4 Poor 0  

Organization Information 

presented in a logical 

sequence, which the 

audience can follow. 

Contains an opening, 

body and closure that 

are complex. Length 

is 10 minutes. 

Information 

presented in a logical 

sequence, which the 

audience can follow. 

Contains an opening, 

body and closure. 

Length is less than 

10 minutes. 

Presentation contains 

an opening, body and 

closure but one or 

more of these 

elements is not fully 

developed. Length 

less than 7 minutes. 

The organization is 

incomplete or one or 

more elements cause 

confusion. Length is 

less than 5 minutes. 

Not organized and 

confusing. 

Subject Knowledge Effectively supports 

valid argument with 

detailed evidence, 

citing sources of 

information when 

appropriate. Analyzes 

Effectively supports 

valid argument with 

detailed evidence, 

citing sources of 

information when 

appropriate. Analyzes 

Effectively supports 

valid argument with 

detailed evidence, 

citing sources of 

information when 

appropriate. Analyzes 

Attempts to support 

arguments, but some 

evidence lacks 

clarity, accuracy or 

correct citation. Lacks 

in clarity in analysis. 

Very little support 

with no citations or 

evidence that support 

points. 



several counterpoints 

and advances 

respective rebuttals. 

evidence in relation 

to topic.  Addresses 

at least two 

counterpoints and 

advances at least two 

respective rebuttals. 

evidence in relation 

to topic. Addresses at 

least one 

counterpoint and 

advances at least 

one respective 

rebuttal. 

Lacks a clear 

counterpoint and/ or 

rebuttal.  

Graphics Graphics explain 

and reinforce 

information and 

presentation. They 

are very colorful, 

creative, and 

relevant.  

Graphics relate to 

information presented 

and are colorful, 

creative, and 

relevant.  

Graphics provide 

weak support of 

information and 

presentation. Lack of 

color and creativity.  

Graphics rarely 

support information 

and presentation and/ 

or are unnecessary. 

Lack of color and 

creativity.   

Very little or no 

graphics. 

Total        

 

 

Points scored ______/50 Points possible = ______%  

Name: 

SCORING RUBRIC FOR In-class chapter Presentation 

Objective 10 Exemplary 8 Very Good 6 Fair 4 Poor 

Organization Logical/interesting 

and sequential. Easy 

to follow. Audience 

engaged throughout 

presentation. 

Information 

presented in a logical 

manner, but lacks 

creativity. Generally 

systematic and 

interesting. Audience 

followed 

presentation. 

Information difficult to 

follow. Presentation 

jumps around from 

topic to topic. Fairly 

systematic. Goes off 

track, but recovers. 

Somewhat confusing. 

Little or no sequential 

order to information 

presented. Difficult to 

follow. Presentation 

did not have attention 

of the group. 

Content Covered topic in 

detail beyond normal 

expectations. 

Audience engaged 

throughout 

presentation. 

Had adequate 

coverage of topic, 

sufficient to engage 

audience throughout 

most of presentation. 

For most part, 

explanation of topics 

is accurate and 

complete. Some 

helpful applications 

included.  

Explanation of topics 

is inaccurate or 

incomplete. Little 

attempt is made to 

relate topic to 

practical application.  

Style Presenter 

demonstrates 

outstanding effort and 

creativity. 

Presentation paced 

for audience 

understanding. 

Presenter is 

enthusiastic. 

Level of presentation 

is appropriate for the 

audience. Material 

flow is even. Speaker 

is clearly comfortable 

in front of group.  

Pacing of 

presentation is 

sometimes too fast or 

too slow. The 

presenter seems 

slightly uncomfortable 

at times. Audience 

has trouble following 

presentation. 

Presenter seems 

uncomfortable and is 

difficult to watch or 

follow. Much of the 

information is read. 



Overall Presentation Outstanding 

presentation which 

includes higher level 

of thinking, use of 

technology and 

variety of media. In 

doing so throughout 

presentation 

captivated the 

audience.  

Good presentation. 

Presenter 

demonstrates ability 

to utilize the various 

techniques to 

generally maintain 

the attention of the 

audience. 

Generally adequate 

presentation. 

Presenter 

uncomfortable at 

times. Audience was 

generally inattentive. 

Inadequate 

presentation. The 

presenter displays 

little knowledge 

and/or understanding 

of the assignment. 

Audience pays little 

attention or no 

attention.  

 

 

Points scored ______/50 Points possible = ______%  

 

ASSESSMENT DAY: DEAF CULTURE ASSESSMENT 



 

 

ASL Studies & ASL/English Interpreting Majors Assessment 
 
1. Which of the following is the most significant determinant of whether an individual is perceived as part 

of the American Deaf culture? 

A. Cause of deafness 

B. Other family members' participation in the Deaf community 

C. Involvement in Deaf political issues and organizations 

D. Proficiency in ASL 
 

2. Andrew Foster, the first African American to graduate from Gallaudet University, is most famous for his 

work in: 

A. Establishing schools for deaf students in Africa. 

B. Recruiting and training deaf African Americans to teach in residential schools for the deaf in the United States. 

C. Defending the civil rights of deaf African Americans who were discriminated against in the workplace. 

D. Writing plays about the experiences of deaf people in Africa. 
 

3. Individuals who are deaf and associate with the Deaf community refer to themselves as: 

A. Hearing handicapped 

B. deaf 

C. Deaf 

D. Hearing impaired 
 

4. To express the meaning ‘you-HATE-me’, the verb moves from the: 

A. Signer toward the Addressee 

B. Addressee toward the Signer 

C. Addressee to the third person space 

D. Signer toward the third person space 
 

5. AUDISM means: 

A. The aural abilities of deaf consumers 

B. Discrimination based on hearing status 

C. The study of hearing  

D. A disorder characterized by lack of appropriate social interaction 
 

6. Ella Mae Lentz, Clayton Valli, and Patrick Graybill are all well known for their contributions to what 

aspect of the Deaf community/culture? 

A. Political 

B. Literary 

C. Educational 

D. Legal 
 

7. While watching another person sign, it is appropriate to focus on the signer’s: 

A. Hands 

B. Torso 

C. Face 

D. Entire body 
 

 

 

 

 

 

 

 

 



 

8. Psycholinguistics is: 

A. The study of the interrelationship of language and cognitive structures 

B. The study of language acquisition 

C. Psychiatric vocabulary used in the documentation of patient records 

D. The study of how one processes linguistic information in production and perception 
 

9. When someone shows up late to a meeting, instead of slipping in, a deaf person would feel they needed 

to express why they were late.  What cultural norm or value is being expressed here? 

A. Information access 

B. Collectivism 

C. Individualism 

D. Language fluency 
 

10.  ASL The verb ‘LIKE’ is an example of a: 

A. Plain verb  

B. Subject-object agreement verb 

C. Object-Only verb 

D. Complex Verb 
 

11. If your path is blocked by two signers conversing with each other, you should: 

A. Wait until they stop talking before you pass 

B. Bend down very low in order to avoid passing through their signing space 

C. Proceed and walk through between the signers 

D. Touch one on the shoulder and make them move so you can go around 
 

12. The use of two languages or of two varieties of the same language in a community in which one has a 

higher status than the other is known as: 

A. Diglossia 

B. Bilingualism 

C. Code Switching 

D. Transcommunication 
 

13. What is the main concern of the Deaf Community when it comes to the cochlear implant? 

A. Deaf people and their culture will diminish 

B. Parents of deaf children are not given all the options and realitities of their child’s future 

C. It cannot be removed once the implant is put in no matter the side effects 

D. It is invasive and unnecessary to a deaf child’s success of language acquisition 
 

14. Which of the following signs are arbitrary and NOT iconic? 

A. DRINK 

B. ASK 

C. WALK 

D. SCISSORS 
 

15. The role of facial expressions, head movements, and eye gaze in ASL is primarily: 

A. Grammatical 

B. Stylistic 

C. Emotive 

D. Attention getting 
 

 

 



 

 

16. For a deaf individual, which of the following perceptions of Deaf culture is most likely to foster self-

determination and a sense of empowerment? 

A. A culture made up of people who have a hearing loss that interferes with the normal reception of speech 

B. A culture made up of people who primarily relate to the world visually and share a language that is visually received 

and gesturally produced  

C. A culture made up of people who have learning challenges due to hearing loss 

D. A culture made up of people who seek to assimilate themselves as much as possible into hearing culture. 
 

17. The most important outcome of William Stokoe's original 1960 study of ASL was: 

A. The recognition that ASL is a natural language with its own distinct grammatical structure. 

B. The invention of a notational system for writing ASL. 

C. The recognition that ASL has a number of morphemes that do not correspond to any morphemes in English. 

D. The discovery that distinct registers of ASL are used in different contexts. 
 

18. Deaf folklore and traditions are most often passed from generation to generation through which of the 

following means? 

A. Written records and documents 

B. Face-to-face interactions with community members 

C. Visual media such as photos and videotapes  

D. Contact between family members 
 

19. What is the significance of Alexander Graham Bell to the Deaf-ASL using community? 

A. He was a proponent of the first school for deaf children in Hartford, Connecticut 

B. He was an avid opponent to sign language and deaf marriage 

C. He fought for deaf rights in colonial America and passed laws protecting deaf people 

D. He was the first man to recognize the sign language has it’s own syntax/grammar 
 

20. Which of the following discourse features would best indicate that a signer is using an informal register 

of ASL? 

A. Using a larger than normal signing space 

B. Executing two-handed signs with only the dominant hand 

C. Using rhetorical questions instead of topicalization 

D. Executing signs at a slower than normal pace 
 

21. What was the name of the first school for the deaf in America? 

A. The American Deaf School  

B. The American Asylum for the Deaf and Dumb 

C. The Connecticut school for the Deaf 

D. The Hartford School 
 

22. Which of the following is a prominent use of humor among minority groups? 

A. Add laughter into the lives of the oppressed 

B. Bring to the forefront inequities and ironies of majority culture 

C. To avoid confrontation and power struggles with the majority culture 

D. To deinstitutionalize audism, covert and overt 

 

 

 

 

 



 

23. Who said the following:  “As long as we have Deaf people on earth, we will have signs and as longs as 

we have our films, we can preserve our beautiful sign language in its original purity.  It is my hope that 

we will all love and guard our beautiful sign language as the noblest gift God has given to Deaf people.” 

A. Charles Krauel 

B. George Veditz 

C. A.E. Fay 

D. Marlee Matlin 
 

24. In ASL, the handshape for a sign may change to match the handshape of another sign in a sequence 

(e.g., in the ASL phrase WHY NOT, the signs WHY and NOT are reduced together to create one sign with 

the sign WHY initiated with an open B handshape anticipating the sign NOT). This is an example of 

which of the following phonological processes in ASL? 

A. Alternative locations of signs 

B. Assimilation 

C. Two-hand relationships within signs 

D. Reduplication 
 

25. A beginning ASL student tells his teacher that someone showed him how to distinguish between the 

meanings of "jungle" and "forest" by using initialized signs. The student demonstrates by making the 

citation sign for TREE, first with the handshape for J and then with the handshape for F. The teacher 

tells the student not to use these signs. Which of the following is the best rationale for the teacher's 

response? 

A. These signs represent a dialectal variation of ASL that may not be understood universally. 

B. Mastering the use of initialized signs such as these is a topic generally reserved for advanced ASL courses. 

C. Initialized signs are primarily used in formal situations such as lectures given in ASL and are not likely to be of much 

use to the student. 

D. These signs are from a sign system of Manually Coded English and are inappropriate to use in ASL. 
 

26. Ben Bahan's Bird of a Different Feather in ASL is an example of which of the following literary forms in 

Deaf culture? 

A. ABC story 

B. Legend of origins 

C. Anecdote 

D. Allegorical fable 
 

27.  In which of the following ways is American Deaf culture most similar to hearing culture in the United 

States? 

A. In the importance it places on achieving a single common means of communication 

B. In its social institutions 

C. In the ways in which it passes cultural knowledge from parent to child 

D. In the diversity of its membership 
 

28. Who is known as the first deaf teacher in the United States to teach deaf children? 

A. Thomas Gallaudet 

B. Abbe Sicard 

C. Laurent Clerc 

D. William Stokoe 
 

 

 

 



Objective 2, Item 1: 

Assignment sheet: Answer Key 

29. What was the name of the 7 day protest at Gallaudet University where students closed down the 

university and marched the streets of Washington, D.C. in attempts to have a deaf representation on 

university goals and services as well as a deaf candidate selected for the president’s position? 

A. We Still Have a Dream 

B. Deaf President Now 

C. Deaf Civil Rights Movement 

D. Gally Rally 
 

30. In Deaf culture, which of the following best describes the significance of events such as Deaf 

conferences and Deaf sports events? 

A. Such events highlight important similarities between Deaf and hearing communities. 

B. Such events are important expressions of Deaf identity and the maintenance of cultural traditions. 

C. Such events demonstrate the significance attached to individual achievement within the Deaf community. 

D. Such events allow the Deaf community to teach hearing individuals about their culture. 
 

31. Which of the following accurately describes a relationship between a community's language and other 

aspects of a community's culture? 

A. Members of a community hold similar central beliefs & moral values because they share a common language. 

B. Concepts & relationships that play an important role in community life are often reflected in the language. 

C. Social customs are most often transmitted from one generation to the next through written forms of the language. 

D. Cultural practices prevent outside linguistic influences & internal social changes from affecting language forms. 
 

32. The Total Communication approach focuses on using: 

A. Oral and auditory approaches only 

B. Sign language only 

C. Speech-reading only 

D. The student’s preferred mode of communication 
 

33. Which of the following best describes people who self-identify as culturally Deaf? 

A. They advocate full integration of the hearing and deaf communities. 

B. They use ASL as their primary language of communication. 

C. They are the children of parents who are deaf or hard of hearing. 

D. They live in geographical areas with large deaf populations. 
 

34. Which of the following laws ensures qualified interpreter services for deaf or hard-of-hearing 

individuals? 

A. IDEA 

B. ADA 

C. NCLB 

D. LRE 
 

35. Which of the following statements is true according to the cultural definition of ‘Deaf community’? 

A. All people with a hearing loss are members of the Deaf Community. 

B. There is a single distinguishing characteristic which all members of the Deaf Community share. 

C. There may be different levels of acceptance into the Deaf Community depending on the person’s skills and experience 

as well as attitudes. 

D. The Deaf community has clear defining lines to determine who is in and who is out of the community. 

  



 

Data collection grid: 

 

  



Objective 3 

Receptive 

Comprehension 

Students demonstrate comprehensive and self-monitoring of visual 

language and cues. 

Methods 1. Video of 3-4 minutes conducted in ASL will be viewed for 

comprehension.  Students will identify fingerspelling, ASL vocabulary, 

and ASL sentences (ASL 205). 

2. Video of 3-4 minutes conducted in ASL will be viewed for 

comprehension.  Students will identify fingerspelling, ASL vocabulary, 

and ASL sentences (ASL 345). 

3. Video of 3-5 minutes conducted in ASL will be viewed for 

comprehension.  Students will answer questions pertaining to the 

language and content of the video (Assessment Day). 

Benchmark 1. Students will be graded by rubric and score 80%  

2. Students will be graded by rubric and score 90%  

3. Students will be graded by rubric  

 Students having completed ASL 5 will score 80% or higher 

 Students having completed ASL 3 will score 60% or higher 
 Students having completed ASL 1 will score at 40% or higher 

Data Collected 

(course specific) 

1. Students are given a task sheet containing pictures or items in English 

for which they are to fingerspell, sign, or translate and sign into ASL. 

2. Data will be collected in Spring 2016 

3. Data will be collected in Spring 2016 

Data Collected 

(Assessment Day, 

external tests, 

Senior 

Achievement) 

1. The final unit of ASL 3 is from the Signing Naturally series Level 2, 

Unit 17.  Students are familiar with assessment procedures.  Students 

are given a task sheet of 5 items fingerspelled in context; 20 English 

words for which they must provide ASL appropriate Vocabulary; 5 

English sentences or scenarios for which they must sign an accurate 

ASL translation translation. 

2. ASL 345:  

3. ASL Comprehension/Receptive Skills Assessment:  

After watching a video of an ASL narrative, students completed a 16-

question quiz (attached) covering fingerspelling, vocabulary, and 

overall events. Participants: 6 – ASL 1; 5 – ASL 3; 17 – ASL 5 

 

Results/Outcomes 1. 24 students participated in the data collection. Results are as follows: 



24 students scored 80% or higher (success rate 100%) 

2. 14 students participated in the date collection.  Results are as follows: 

8 students scored at 90% or higher (57% success rate) 

3. ASL Comprehension/Receptive Skills Assessment:  

6 students who had finished ASL 1 participated. 6 people received a score 

of 40% or higher (Success rate: 89%; Average test score: 74% 

5 students who had finished ASL 3 participated. 3 students received a 

score of 60% or higher (Success rate: 89%; Average test score: 62% 

17 students who had finished ASL 5 participated. 13 people received a 

score of 80% or higher (Success rate: 94%; Average test score: 85% 

Proposed changes 

to the assessment 

process 

1. No changes proposed at this time. 

2. Assessment tool for this stage of students second language learning 

will be looked at for something more broad and not specific to a specific 

unit. 

 

Budget needs 

related to the 

objective? 

1. No budget items at this time.  

The ASLPI, if used to measure students, would also cover this aspect of 

language competency and provide us with an outside, unbiased measure 

of our students regarding this skill. We have continued discussion, as we 

completed our 5-year review. The ASLPI would cost about $185, need a 

site manager, and is conducted remotely with Gallaudet University.  

 
 
 

Attach Rubrics and or other explanatory documents pertaining to program assessment discussed in the chart 

to the report (portfolio guidelines, assignment sheet) 

Objective 3, Item 1: 

Assignment sheet: 



 

Data collection grid: 

 

  



ASL 345: ASL VI Final Project 

Presentation Assignment 

 

You will all assemble to view and evaluate video presentations given by yourself and your classmates.  

Your overall presentation must be between 8-10 minutes.  

Time is of an essence.  You will need to map out and plan what you are going to include and how you are 

going to include it within the time constraints.   

Your presentation needs to follow the sequence of tasks as listed on the chart below. 

Resources.  You now have about 2 weeks to plan and produce this presentation.   

On the day of the final, your class will meet, view presentations, and evaluate each other according to a rubric.  

The rubric will have students rate you on the following: 

Signs: accurate, clear 

Organization: Narrative items organized clearly, easy to follow 

Structure: ASL sentence structure used, accurate 

Classifiers & Space: Classifiers clear, space was used appropriately 

Non-manual markers: NMS clearly used for structural purposes, clear 

Date due:  May  – Upload on Owlnet 

Best of luck! 

 

 

 

 

 



Tasks (please include negation, rhetorical question, conditional clause, contrastive 
structure, use of space, emphatic form, repetition/continuous inflections, & adverbial 

behaviors) More specific for each task 

Think of a situation when you had a strong reaction, either positive, negative, or 
sympathetic towards something.  Describe the situation, the cause, and then explain 

how and why you felt or reacted the way you did.  

Provide a picture of a person you know.  Introduce the person and tell of the 

relationship you have to this person.  The picture must show attire and body type and 
general appearance features.  First describe the person in detail to your viewers.  

Secondly, describe the person’s personality and tendencies. When you are done, you 

will show the picture to your audience. 

Name one item you think is priced ridiculously and why. 

Describe your overall experience with sports growing up.  Whether they are of interest 

to you or not.  If they are not, what activities do you enjoy or dislike. 

Interesting Facts: Choose one to describe in ASL.  Elaborate and use classifiers 

appropriately 

Name an activity you find bothersome or uninteresting; something you do not wish to 

be involved with and explain why you feel that way 

Describe one of your rooms  

 

ASL 345 Final Presentation Rubric 

Student Name:  

Organization 1  2  3  4  5 

Signs: clear 1  2  3  4  5 

ASL structure  1  2  3  4  5 

Use of space & Classifiers 1  2  3  4  5 

Non-manual markers 1  2  3  4  5 

 

ASL Expressive/Productive Skill Assessment 2016 

ASL Studies Major 

Student Performance Days 

February 16- 17, 2016 

 

ASL Studies Major 
Tuesday, Feb. 16 
Deaf Culture Knowledge Measure 

ASL Comprehension Skills Measure 
Burton 002 

 9:00-10:00  If you are currently in ASL 2, ASL 4, or have ASL Studies  
   as a Major but not yet taken language courses 

 10:30-11:30 If you are currently in ASL 4, ASL 6, or have completed  
   these courses and have ASL Studies as a Major 



- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 
Wednesday, Feb. 17 
ASL Productive Skills Measure 
Burton 008 

9:00-12:00 All Students in ASL Studies Major 

 (30 minute sessions) 
  Sign-up sheets are located on Professor Davis’s office door. 

 

ASL Productive Skills Assessment 
ASL Mac Lab, Wednesday, Feb. 17 

 

     For this assessment a language sample of your ASL skills will be videotaped. You 
will be given different items to explain, describe, or answer to the best of your 
ability, demonstrating your knowledge and use of ASL. 
     The assessment will be given on Wednesday, March 5 between 9:00-12:00.  
Please sign up below for a session that suits your schedule.  The assessment 
should take 15 to 20 minutes to complete. 
 

Wednesday @ 9:00-9:20 
   

   

   

   

   

 
 

  

Wednesday @ 9:30-9:50 
   

   

   

   

   



Wednesday @ 10:00-10:20 
   

   

   

   

   

   

Wednesday @ 10:30-10:50 
   

   

   

   

   

Wednesday  @ 11:00-11:20 
   

   

   

   

   

 

ASL Productive Skills Assessment 



For each of the following items provide an answer using ASL.  Think about the use of ASL vocabulary, structure, space, 

non-manual markers.  It all comes into play here   Show us what you got!  You will have 20 minutes to complete the 

assessment.  Complete as many of the items as you can.  If you are at your computer when the lights blink, please finish 

the item you are doing and stop.  All videos should be completed in Photobooth.  When you are done, leave the videos 

of your work on Photobooth to be collected. 

 

1.  Name and describe something you see or have seen that you think is beautiful.  

2.  If you won the lottery and did not have to think about money at all, name 3 things you would like to do. 

_ _ _ _ _ _ _ _ _ 

3.  Name someone you look up to, admire.  Explain why you think highly of this person or what characteristic(s) you 

admire. 

4.  What is the difference between the traffic signs below? What rules are associated with each one? 

 

_ _ _ _ _ _ _ _ _ 

5.  Identify a specific behavior you consider rude.  Explain why you think it is rude for people to do this.  

6.  What animal do you think has an odd appearance?  Describe the animal and explain why you think it is odd.  

_ _ _ _ _ _ _ _ _ 

7.  Explain how a bicycle works. How does someone operate it? 

8.  What does the English phrase ‘on the fence’ mean?  Suppose someone had not heard/read that phrase before 

and asked you? 

ASL Expressive/Productive Skills Assessment Rubric 

http://www.google.com/url?sa=i&rct=j&q=traffic+signs&source=images&cd=&docid=4JO0JGINUI1nNM&tbnid=1_iJ8TyaiLzrLM:&ved=0CAUQjRw&url=http://wallpapers.windowsace.com/-response-to-traffic-signs-sign-pictures-wallpaper-downloads/img.alibaba.com*photo*104332045*Traffic_sign.jpg/&ei=DYMvUcDNIsTf2QX1pIDYBw&bvm=bv.43148975,d.b2I&psig=AFQjCNHBrXfI_r26EfGBq3EuI2BiCRItYw&ust=1362154514163913
http://www.google.com/url?sa=i&rct=j&q=yield+sign&source=images&cd=&docid=OtzxvzN_K0PSXM&tbnid=AEXkklbWoQMSAM:&ved=0CAUQjRw&url=http://www.rxrsignals.net/Signs/Highway/Other/&ei=lIMvUZyML-TA2AX464DwBw&bvm=bv.43148975,d.b2I&psig=AFQjCNETua-kCC0hA8L4xDnb4hxrI35RZA&ust=1362154735894063


 

 

OBJECTIVE 3: Students demonstrate comprehensive and self-monitoring of visual language and cues. 

ASL 205 Comprehension/Receptive Skills Assessment 

Unit 17 

Fingerspelling:  Watch the videotext and write down the fingerspelled item for each sentence. 

1.   4.  

2.   5.  

3.     

 

Vocabulary: Watch the videotext for each item and write down the closest English gloss that conveys the same 

idea. 

1.   11.   

2.   12.   

3.   13.   

4.   14.   

5.   15.   

6.   16.   

7.   17.   

8.   18.   

9.   19.   

10.   20.   

WWU ASL Proficiency Assessment  Person interviewed: _____________________________________________   Date: __________________________ 

 

 0 1 2 3 4 5 
Vo

ca
bu

la
ry

 

Vocabulary inadequate for 

simple conversations 

Vocabulary limited to basic 

personal and survival topics 

Choice of vocabulary sometimes 

inaccurate, limitations of 

vocabulary prevent discussions 

of some common professional 

and social topics 

Professional vocabulary 

adequate to discuss special 

interests; general vocabulary 

permits discussion of any non-

technical subject with some 

circumlocutions 

Professional vocabulary broad 

and precise; general vocabulary 

adequate to cope with complex 

practical problems and varied 

social situations. 

Vocabulary apparently as 

accurate and extensive as that 

of an educated native speaker. 

G
ra

m
m

ar
 &

 

Sp
at

ia
l U

se
 

Grammar almost entirely 

inadequate or absent 

Constant errors showing control 

of very few major patterns and 

frequently preventing 

communication of precise 

message 

Frequent errors showing some 

major patterns uncontrolled and 

causing occasional irritation and 

misunderstanding 

Occasional errors showing 

imperfect control of some 

patterns but no weakness that 

causes misunderstanding 

Few errors, with no patterns of 

failure 

No more than a few errors 

during the interview 

Af
fe

ct
/N

M
M

 

NMM and affect not apparent 

Little control of NMM 

demonstrated; continuous 

errors 

Frequent errors using NMM; 

misunderstanding resulted 

Occasional errors; not precise; 

misunderstanding still possible 

Few errors using NMM; slight 

weakness 

Native-like use of NMM and 

affect 

Fl
ue

nc
y Language is so halting and 

fragmentary that conversation is 

virtually impossible 

Language is slow and uneven 

except for short or routine 

sentences 

Language is frequently hesitant 

and jerky; sentences may be 

left uncompleted 

Language is occasionally 

hesitant, with some unevenness 

caused by rephrasing and 

groping for words 

Language is effortless and 

smooth, but perceptibly non-

native in speed and eveness 

Language on all professional 

and general topics as effortless 

and smooth as a native speaker 

Pr
od

uc
tio

n 

Production frequently 

unintelligible 

Frequent gross errors and very 

heavy accent make 

understanding difficult, require 

frequent repetition 

“Foreign accent” requires 

concentrated listening and 

mispronunciations lead to 

occasional misunderstanding 

and apparent errors in grammar 

or vocabulary. 

Marked “Foreign accent” and 

occasional mispronunciations 

which do not interfere with 

understanding. 

No conspicuous 

mispronunciations, but would 

not be taken for a native 

speaker. 

Native pronunciations, with no 

trace of  “foreign accent.” 

A
ud

ie
nc

e 

Fe
ed

ba
ck

 

No feedback is given to the 

signer 

Little feedback is given to the 

signer; communication is 

hindered 

Little feedback is given, yet 

insufficient to meet the intent; 

communication is hindered due 

to uncertainty 

Appropriate feedback is given to 

signer; occasional errors lead to 

some interruptions in 

communication due to 

uncertainty 

Appropriate feedback is given to 

signer; few errors; 

communication is not affected 

Appropriate and sufficient 

feedback is given to the signer; 

native-like usage 

 

 

Screening Results: __________________________________________________  

 



 

Sentences/Scenarios: Watch the videotext for each section and translate the sentence into an English sentence 

that most closely conveys the same ideas and content. 

1.   

 
 

2.   

 
 

3. 
 

 
 

4. 
 

 
 

5. 
 

 
 

 

Receptive Skills: 

Fingerspelling:  Watch the videotext and write down the fingerspelled item for each sentence. 

1. Pumpkin 

2. Country Kitchen 

3. Fault Line 

4. Kettle corn 

5. Virus 

Vocabulary: Watch the videotext for each item and write down the closest English gloss that conveys the same 

idea.

1. All Afternoon 

2. Always 

3. Bored 
4. Camping 

5. Celebrate 

6. Get together 

7. Daily 

8. Detest 
9. Miss, disappointment 

10. Excited 

11. Exercise 

12. Frustrated 

13. Hunt 
14. Often 

15. Piss off 

16. Planting 

17. Play games 

18. Summer 
19. Worn out 

20. Year round 



   

  

Sentences/Scenarios: Watch the videotext for each section and translate the sentence into an English sentence 

that most closely conveys the same ideas and content. 

 

1. I enjoy running; during running I feel exhausted, but after I’m done, it feels great! 

2. Skiing is supposed to be fun, but not for me; it totally stresses me out! 

3. After the funeral, I asked my friend if they were okay.  They said they were, just sad, but they looked more 

depressed. 

4. I planned and cooked this big family dinner and it went off without a hitch, very smoothly. 

5. Black Friday is fun? It can be hard work with the all people shopping; hustling and bustling everywhere.  

ASL 345: Comprehension/Receptive Skills Assessment 

ASL 6 

Fingerspelling:  Watch the videotext and write down the fingerspelled item for each sentence. 

1.   4.  

2.   5.  

3.     

 

Vocabulary: Watch the videotext for each item and write down the closest English gloss that conveys the same 

idea. 

1.   11.   

2.   12.   

3.   13.   

4.   14.   

5.   15.   

6.   16.   

7.   17.   

8.   18.   

9.   19.   

10.   20.  

 

Sentences/Scenarios: Watch the videotext for each section and translate the sentence into an English sentence 

that most closely conveys the same ideas and content. 

1.  



   

  

  

2.  

  

3.  

  

4.  

  

5.  

  

 

FINGERSPELLING 

1. Mango 

2. Vegan 

3. Boulevard 

4. Beverage 

5. Thesaurus 

 

VOCABULARY 

 

1. AVAILABLE 

2. CRUISE 

3. DOUBT 
4. GOAL 

5. DECLARATION 

6. WORSE 

7. ALL-OVER AGAIN 

8. PROCEED, GO AHEAD 
9. BARELY MISS 

10. COMMUTE 

11.  CHERRY 

12.  LEAVE-ALONE 

13.  LONG DISCUSSIONS 
14.  INTERNATIONAL 

15.  TAKE-OVER, OCCUPY 

16.  DON’T-WANT (Y) 

17.  CLEARLY GONE 

18.  PROFITABLE 

19.  TAKE-ADVANTAGE-OF 

20. LOUD



 

SENTENCES 

1. I realize class is ending soon; students bid school good riddance and will play all summer.  

Looking back what did they learn? 

2. The seesaw at the park was vandalized; children seeking revenge? I doubt it, but don’t know who 

did it. 

3. Being overly cautious makes you freeze up; like having a brain fart.  

ASL Comprehension/Receptive Skills Assessment: Assessment Day 2016 



   

  

  



   

  

 



   

  

Analysis of Assessment: 
Spring 2016 

One concern is to remove ASL 430 as points of assessment for Comprehension and Production skills.  ASL 

430 is a lecture course.  Whereas competent skills in ASL fluency are necessary to do well in the course, the 

students’ ability to create work is not the focus of the class, rather the course promotes their ability to 

analyze the work. 

Analysis of the Assessment Process (Empirical & Non-Empirical) (HLC4B3) 
Spring 2016 

Program Changes Based on Assessment: 
Spring 2016 

General Education Assessment:  
Spring 2016 

Program Activities: 
Student Performance Day Activities (Assessment Day): 
 

Spring 2016 

Activities already described in Objectives. 

Senior Achievement Day Presentations: 

Spring 2016 

Senior Achievement Days have not be held by the program in the past.  Due to current changes being 

proposed for the following year, Achievement Days will be a part of assessment of the ASL Studies program 

in the future. 

 

Service Learning Activities: 
Spring 2016 

 

Program Sponsored LEAD Events: 

September 14, 2015 ASL 101 

September 15, 2015 ASL Film Night, Audism 

September 17, 2015 BaFaBaFa Cultural Assimilation 

November 13, 2015 Collaboration with GCAD for film showing Deaf Club Rustic Lantern Films 



   

  

Student Accomplishments: 

Student received ASLTA scholarship 

Faculty Accomplishments: 

Becky Davis, Treasurer, Greater Columbia Association of the Deaf (GCAD) 

Becky Davis, BEI rater, Missouri Commission for the Deaf and Hard of Hearing 

Shauna Ward, President, Missouri Association of the Deaf Central Missouri Chapter (MoADCMC) 

Alumni (Recent Graduates) Accomplishments (past year graduating class): 

We do have an organization site that keeps us connected to alumni. Development of a Capstone Course 

will also aid in this relationship/contact building. 

  

Report 12/16/2015 

 

Comprehension and Production skills measured in ASL430? 

Annual Assessment Evaluation 

Assessment 

Component 

Assessment Reflects Best 

Practices 

Assessment Meets the 

Expectations of the 

University 

Assessment Needs 

Development 

Assessment is 

Inadequate 



   

  

Program:   ASL Studies 

Learning 

Objectives 

 Detailed, measurable 

program learning 

objectives  

 Objectives are shared with 

students and faculty 

 Measurable program 

learning objectives.  

 Learning objectives are 

available  to students.  

 Program learning 

objectives are identified 

and are generally 

measurable 

 

 Program learning 

objectives  are not clear 

or measurable  

Assessment 

Measures 

 Multiple  measures are 

used to assess a student-

learning objectives.  

 Rubrics or guides are used 

for the measures.  

 All measurements are 

clearly described. 

 External evaluation of 

student learning included. 

 Assessment measures relate 

to program learning 

objectives.  

 Various measures are used 

to assess student learning. 

 Measures chosen provide 

useful information about 

student learning.  

 

 Assessment focuses on 

class content only.  

 Minimal description of 

how the assessment 

relates to the objective.  

 Minimal assessment 

measures established. 

 Assessment measures 

not connected to 

objectives.  

 Assessment measures 

are not clear. 

 No assessment 

measures are 

established. 

Assessment 

Results 

 All objectives are assessed 

annually, or a rotation 

schedule is provided. 

 Data are collected and 

analyzed to show learning 

over time.  

 Standards for performance 

and gaps in student 

learning are clearly 

identified. 

 Most objectives assessed 

annually. 

 Data collected and analyzed 

showing an annual snapshot 

of student learning. 

 Data are used to highlight 

gaps in student learning.  

 Some data from non-course 

based content. 

 Data collected for at 

least one program 

objective. 

 Data collection is 

incomplete. 

 Gaps in student 

learning not identified.  

 Lacking external data to 

support course data. 

 Learning objectives are 

not routinely assessed. 

 Routine data is not 

collected. 

 No discussion on gaps 

in student learning. 

 No use of external data 

to support student 

learning. 

 Assessment data not 

yet collected. 

Faculty 

Analysis and 

Conclusions 

 Data is shared that 

incorporates multiple  

faculty from the program.  

 Discussions on data results 

incorporate multiple  

faculty.  

 Opportunities for adjunct 

faculty to participate.  

 Includes input from 

external sources when 

possible . 

 Multiple  program faculty 

receive assessment results. 

 Assessment results are 

discussed  

 Specific conclusions about 

student learning are made 

based on the available  

assessment results. 

 Minimal faculty input 

about results is sought 

 Data not used to 

determine success or 

not to the objective. 

 Minimal conclusions 

made. 

 Faculty input is not 

sought. 

 Conclusions about 

student learning are not 

identified. 

 N/A Program recently 

started or too few 

graduates to suggest 

any changes. 

Actions to 

Improve 

Learning and 

Assessment 

 All assessment methods, 

timetable for assessing, and 

evaluating the 

effectiveness modifications 

are included. 

 Changes to assessment are 

inclusive of multiple  

faculty. 

 Description of changes is 

detailed and and linked to 

assessment results. 

 

 More than one change to 

assessment is proposed, 

timetable for assessment, 

and evaluating the change is 

provided.  

 Changes to assessment 

measures is highlighted. 

 Changes are realistic, with a 

good probability of 

improving learning or 

assessment. 

 At least one change to 

improve learning or 

assessment is 

identified. 

 The proposed action(s) 

relates to faculty 

conclusions about areas 

for improvement. 

 Adjustments to the 

assessment are 

proposed but not 

clearly connected to 

data 

 

 Lacking actions to 

improve student 

learning. 

 Actions discussed lack 

supportive data. 

 Lacking discussion of 

the effectiveness of the 

assessment plan 



   

  

Additional Comments:  

Retention and persistence data is created on each academic program. The spreadsheet with that data is 

shared in October so I will make sure you all get your information. It is important that a plan for 

retention is created. It could be just articulating what is already being done for students in the program. 

The program will need to set an anticipated retention percentage and graduate rate. The current rates 

are on the spreadsheet and I will go over those for you.  When you are building your assessment in the 

new system, make sure to include the action items that you mentioned on the report. The Essays in 

ASL 425 and ASL 430 will be helpful in the data collection. 

Make sure in the assessment matrix that the doted areas for assessment are included and that the data 

is reported in the data section of the report. There were some inconsistencies with ASL425 and 435 on 

objective 2 and ASL 430 on objective 3. Most of this will be eliminate with the auto population of 

assessment prompts in the new software. 

The report is really easy to read and the lay out is clear and concise. Thank you for articulating the 

results so clearly and making it easy to read. 

  

 


